Speech HKUWA

1. Thank you on behalf of all the awardees
On behalf of all scholarship recipients I want to start with expressing my deepest gratitude for the
donors who have been so generous to provide the Hong Kong University Award and Grant. Instead
of continuing my thank you through words of praise, I would like to show a picture that serves as the
website cover and business card design of my expressive arts coaching practice in the Netherlands.
The enthusiasm shown in the posture of this picture, I think resembles in a much better way with
the thankfulness with which we, awardees, welcome the award and scholarship offered to us, as
well as the opportunities that spiral from it.
2. Women , education in future tense

A.

Introduction “women and education”

These days, most would agree to the statement that education for girls and women is important. The
right to education has been strongly affirmed in international law, for example in the Convention against
Discrimination in Education (1960). The World Education Forum (2000) referred to education as a
fundamental human right, and set objectives for achieving EFA goals based upon political commitments
by the international community to achieve the right to basic education for all. The Millennium
Declaration affirmed by World Leaders in the same year, and reaffirmed at the UN Summit in 2005,
included two goals with a target date of 2015 that addressed education and women empowerment:
“achieve universal primary education” and to “promote gender equality and empower women”.
http://www.unesco.org/new/en/education/themes/leading-the-international-agenda/right-toeducation/
And there are more examples that show "education for girls/women" is considered as a necessary
investment for the future. Think of the many INGO initiatives that promote girl education and the
advertisement campaigns that promote female students to study at the university. I remember of my
teenage time about 15-20 years ago that we had this advertisement campaign to stimulate Dutch
female students to enroll in technical university programs:
“een slimme meid is op haar toekomst voorbereid”
“A smart girl is well-prepared for her future”.
If we talk about the importance of women in education and specifically university education...I would
like to know what for? With which aim? Is the main idea to get them to fulfill high profile and influential
positions later on? And if they do attain such positions, then what? What do we expect the impact to
be? What do we think women have to offer in leadership positions?

B. Female leadership
In May this year, I was listening to a speech on Female Leadership of Esther Mombo, a prominent
African theologians, a member of the Kenian Circle of Concerned African Women Theologian, and Dean
of Academics at the St. Paul’s University in Limuru. She defined female leadership in a way I could
associate with “female leadership is about affirming live”….I would like to add the following “there were
we have no access to education and other learning/growing opportunities, there were we are not
valued for who we are but only for what we do, there were we do not feel the safety to make mistakes
and learn by doing….we are not affirming live, cause we don’t give people the chance to develop the
unique gift they have to offer to this world”.
Let me continue, we live in a rapidly changing world facing multiple crises (e.g. financial crisis in
Europe/US, environmental degradation, the measure in which we use up earth supplies in comparison
to the time it takes for it to regenerate these supplies). The ability to recap what we learnt from a
textbook is not going to solve these crises, which seems to call more for the development of the
following skills and competences: innovation, creativity and international cooperation. To me, it sounds
like female leadership will be in demand for the times ahead.
A research published in a The Harvard Business Review Article in 2012, examined female leadership. A
sample of 16,000 leaders of whom two-thirds were male and one-third female, showed that women
scored higher on overall leadership effectiveness, not just in the areas of ‘nurturing competencies’ like
developing others, inspiring and motivating others, relationship building, collaboration and teamwork.
The largest positive differences were “taking initiative, displaying integrity and honesty, and driving for
results”. These competencies highlight that women were seen as more effective in getting things done,
being role models and delivering results. These are all skills that describe leaders who take on difficult
challenges, ensure that people act with integrity, and who simply achieve challenging results. Read
more: http://www.businessinsider.com/study-women-are-better-leaders-2014-1#ixzz3LhjkrG3m
All this, not to emphasize that female leadership is better than male leadership, but that they have
something unique to offer that is worth developing and making room for.
C. Learning environment: culture of honor
The just outlined global challenges and the potential of female leadership is also where I worry about
our current education system, which up until this day seems to focus on cognitive learning, or even
merely on learning by heart and repetition for some parts of the world. Do these type of engagements
with learning and education, prepare girls for approaching leadership as something that is about
“affirming live”. And more in general; does it prepare our children for the innovation, creativity,
relationship building and international teamwork that are necessary to face and interact with the
world’s current challenges? A dear colleague and emeritus professor in peace education, Lennart Vriens,
with whom I pioneered in the Netherlands for 7 years in the areas of ‘whole person development and
integrated learning’, outlined the limits of a purely rational cognitive strategy to learning:
“it does little to support young people in their social learning and the development of their personality;

to grow in wisdom and experience in their interaction with essential human phenomena of the affective
domain, like friendship, love, hate, involvement in human values, creativity, intuition, etc”.1
When is the last time you heard your students or children say learning is fun?
I think I should be! Be like a place where they feel they are seen, where they can fail safely and try again,
and where they feel they grow into more of the beautiful them they are. Where they realize learning is a
life long process that is enjoyable and enriching and yes also challenging at times. Creating a safe
learning environment is a very important element in any type of learning process. 2
The implicit and explicit messages we are teaching should be in line. It would be very ineffective and
hypocritical to teach about human understanding and equality, while in our way of teaching we belittle
the learners because we think we are in a position that allows us to do so. I started to work with using a
concept that changed the learning environment and the interaction with my students, coaches,
movement participants. The concept is called “a culture of honor”, referring to an environment that
sustains life, hope, honor and destiny! It is a concept I was introduced to through the Bethel Redding
Church in California, and the writings of one of their leading figures, Danny Lee Silk.i The church adopted
the concept after a search on how to create a culture were individuals feel invited to come more fully to
life and are stimulated to live up onto their full potential.
Let me give you an example of how I started to implement a culture of honor. From 2008-2013, I was
running an international summer school on Creative Peace and Human Rights Education at the
University of Utrecht. For two weeks artists, educators and (I)NGO workers from around the world came
to the Netherlands to learn about how to use multiple art forms in peace and human rights work.
The following elements were important to create a culture of honor.
1. Learning not through (moral) punishment by criticism (or other indirect ways) but through invitation
and encouragement.
2. Collective responsibility for the learning process
3. Trust & safe to make mistakes .
I developed a theatrical pseudo identity so that I could can step out of my role as a course director and
ask for feedback while being able to reflect with them on the process of learning, on the quality of the
teachers/lecturers, on the group dynamics, etcetera. It would enable us as a group including myself to
also critically reflect and make fun of myself and my role as a director/lecturer, together with them.
How this can work in practice? One summer school I developed the theatrical character Betsy, a local
news reporter. And with one change of a prop –a glasses- I would shift between being an facilitator of
learning and a course director to being a local news (see picture in the ppt and below).

1

Vriens, Lennart, 2004. Peace Education: Cooperative Building of a Human Future. In: Pastoral Care in Education. 15 (4), p. 2530.
2
Council of Europe (2002), Compass - A manual on Human Rights Education with young people. Strasbourg 2002, p. 20

3. Being a facilitator of learning instead of staying with the hierarchic teacher-student
relationship
4. Time to learn by doing
Time to learn in your speed
In the same endeavor, I started to search for an integrative learning approach, where there is more
emphasis on developing the ability to be innovative, creative and to build relations and work together
with people from multiple cultural settings.
D.

Broad theory of learning

Preparing youth for the challenges of today’s rapidly changing world, asks for a broad theory of learning,
which includes the cognitive, the affective and the action domain of human understanding, which have
their own rationality.3
In the international education project of the summer school in Utrecht, we worked with a broad theory
of learning, and a culture of honor as a learning environment. While building on Neil Fleming and coworkers definition of four learning styles: visual, auditory, reading/writing, and kinesthetic, we
developed an integrated approach to learning, in which the cognitive, affective and action elements had
their place. 4
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Cognitive learning
Affective learning
Action learning

(head) (conflict analysis)
(heart) (what to do with feelings of love and hatred)
(hands) (interacting with conflict affected people)

Let me give an example, when the topic of learning is conflict and its impact. Then a cognitive learning
approach will, amongst other things, focus on the history and etymology of conflict, and on theories of
conflict analysis. With regards to affective learning, it asks us to engage with the matter of the subject,
and thus think of our own relationship with -and practices of- conflict. I often asked the students in my
classes to go into creative explorations to research their relationship with conflict, with feelings of love
and hatred. And to reflect and share on the conflicts and practices of solving them at a household level,
in their families. Then, regarding ‘action learning’ on the topic of conflict, I could for example develop a
project with my students where they interact with conflict affected people. One summer our
educational team of the summer school developed a project with asylum seekers, where the students
did community work and art making in the neighborhood of the asylum centre. Through the sharing of
food, the gardening project, the graffiti’s made …..conversations were started and the students learned
how conflict affected the lives of the asylumseekers. See image below. For a small group of our 25
students and aslymseekers working on the graffiti project (left), and the whole group of students (right)

For affective and action learning, the roles of creativity and kinesthetic experiences are highly beneficial.
Different forms of creativity and arts trigger different parts of our brain, and help to strengthen the left
and right side of our brain. The "left-brained" is often said to be more logical, analytical, and objective,
while a person who is "right-brained" is said to be more intuitive, thoughtful, and subjective. With a
strong connection between the two we are able to tap into our right-brain for out of the box solutions
when we approach a societal issue or a mathematic problem.
Movement practitioners, like dancers and body workers are used to learn through “opening up and
engaging with sensory input” (see images). Beside the visual, audible and smell senses, our skin is our
biggest organ through which we receive sensory input. The skin in contract to the internal body organs
like the brain and heart, is an external organs of which an adults carries about 8 pounds (3.6 kilograms)

and 22 square feet (2 square meters) of it. The first way in which we encountered the world and learn
about the external reality in relation to our internal reality is through movement, sound, touch and
smell: in the womb and later as a baby reacting to the sounds, smell and touch around us. It is only later
when encountering that we are asked to make an unnatural body-mind split, because of the cognitive
focus of our societies and the dominant discourse in school systems, and kinesthetic learning (through
doing, exploring, discovering) do not get a much attention.

Alternatives
How to use the above outlined integrated approach to learning in practice?
There are many possibilities. Let me just share some examples to hopefully inspire you.
1. vocal chords & valley’s, crayons
2. Dance to learn math?
Jacob Pillow's "Curriculum in Motion" program:
In the program, third graders at Pittsfield’s Conte Community School engaged in dance to better
understand mathematical fractions. “So we come up with lovely, varied reaching high movements
to remember that the numerator is on the top and the denominator, which happens to begin with
‘D’ is a downward movement,” explained Glover.
http://wamc.org/post/dance-and-fractions-jacobs-pillow-curriculum-program-aims-teach-math
3. Learning by doing
The video speaks for itself.
https://www.youtube.com/watch?v=g0O6VAbnDt8&feature=youtu.be
Take away
I thought of the main thing I hope as an adult, educational manager, female leader, you will take home
with you:
“learning should be fun and an enjoyable life long process”.
“ education systems should aim for developing education and learning environments that are tailor
made to breed female leadership”.
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